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PROFESSIONAL FOCUS

Whether you are newly appointed and looking to

get to grips with G&T provision or just looking for

a fresh approach, a lot of what you will be able to do

depends on existing circumstances. It will be

determined by the kind of school you work in, how

advanced the G&T provision already is and how

much the senior team consider it to be a whole-

school development priority. What follows is advice

on how to prioritise the work you are about to

embark upon. It offers you a route through the

aspects of the role that will have most impact on

student success, and on the reputation of your

school to cater for the needs of your most able

students. There are certainly enough ideas here to

take you through the next 18 months of your work.

Long enough for you to implement ideas over an

academic year and have a chance to refine and

evaluate some of the provision you have introduced

or expanded.

An important thing to mention right at the start

is that none of what is suggested will be possible

without the support of the senior management

team at your school, and not just in terms of

funding. As G&T coordinator, I took a good school

through to successful awarding of the NACE

challenge award, with no specific G&T budget, but

plenty of support and encouragement from the

headteacher and deputy. You need opportunity and

time to meet with those who can contribute to the

success of able students: curriculum leaders,

classroom teachers, pastoral and support staff, and

of course the students themselves. Whether this is

access to sessions at staff meetings or Inset days, or

time to meet students during lesson or tutor time,

is for you to schedule with senior colleagues but

one thing is certain: you cannot be a successful

G&T coordinator by simply committing two of your

non-contact lessons a week to organising a rota of

after-school masterclasses or workshops.  

Key principle 1: Create the culture
One of your most significant responsibilities as

G&T coordinator will be the continuing

development among staff and pupils, of a culture of

high expectations and achievement. This will be

supported by programmes delivering academic

mentoring, thinking skills, emotional intelligence,

and information, advice and guidance (IAG). The

very fact that pupils and colleagues know that

you’ve been appointed by the senior team to lead

and sustain this ethos, is a good start, but don’t shy

away from the political and controversial debate

about recognising, celebrating and encouraging the

brightest and often most motivated students in the

school. You will encounter staff and parents who

express their reservations about the provision you

are leading but I guarantee you will find as many

parents who are personally grateful that their

child’s learning needs are being addressed. An

effective strategy in dealing with sceptics is

pointing out that many of the systems and

procedures you put in place for the most able pupils

are in fact good practice for the whole of the school.

Academic mentoring programmes, target setting,

data analysis, recognition of different kinds of

achievement are all examples of strategies for

creating an ethos of high expectation that need not

be exclusive to G&T students.

While you will no doubt be looking to introduce

new ideas, the most sensible place to start is by

auditing current provision. If you are new to the

role, set up a handover meeting with your G&T

coordinator predecessor to audit current provision

with them. Go to the meeting with questions to ask

about how certain aspects of the job are currently

being done (the National Association for Able

Children in Education (NACE) Challenge Award

Framework is a handy and thorough tool for this, see

www.nace.co.uk/nace/challenge_award/nace_challe

nge_award_framework.htm).

If G&T work is already well established in your

school, carry out a more thorough self evaluation

instead of an audit. The second edition of the Gifted
& Talented Coordinator’s Handbook, published by

Optimus Education, offers advice on how to do this

in section 2.1. The audit will enable you to have a

really clear sense of what has been achieved, what

the practical next steps are and how they will be

informed by prior success. The audit can also be

edited relatively easily into newsletters for parents,

reports for governors, staff briefing sessions and

whole-school self-evaluation forms.

Key principle 2: Build in training
In virtually all schools at some time in the last five

years, a G&T programme will have been launched.

Yet it is entirely possible that you may find staff with

little awareness of the provision. When pressed,

some colleagues will remember a programme that

was initiated and implemented (often by a single

member of staff) but momentum may have been

lost. The change in funding arrangements may have

contributed to this, as government funding is no

longer ringfenced for G&T but incorporated into the

Moving it on: four key principles for 
improving your school’s G&T provision
Are you a newly nominated G&T coordinator or leading teacher? Or simply looking for a
fresh perspective on the work you do? Jo Smith sets out a structured approach for
developing your school’s provision for the most able pupils

www.teachingexpertise.com
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www.teachingexpertise.com

Enhancing provision for more able students: a schoolwide framework
The aim of this framework is to guide you through the various stages of improving provision for more able students in your
school, so you can chart what you need to do next, whatever level you are at with your work. Also included are four key
principles which should be embedded into your work in order for it to be fully effective. Use the framework to reflect on the
stage you are currently at within your school, and what needs to be done to address gaps in your present provision. 

Write your definition
Define what ‘more able’ means in the context of your school

and each subject department 

Create your vision
Create your vision for what you want to achieve 

with your more able students 

Fund your work
Rapid change will only happen with appropriate funding

To encompass To encompass

This diagram is taken from the Gifted and Talented Coordinator’s Handbook (2nd edition): Practical Strategies for Supporting More Able
Students in Secondary Schools, by Brin Best, Sophie Craven and Jane West, and published by Optimus Education. For more information
about the handbook go to www.teachingexpertise.com/publications/gifted-talented-coordinators-handbook-88 or call 020 7954 3423.

Key principle 1
Create the culture

Develop a culture of high
expectations and

achievement, while
supporting emotional
intelligence. All staff

should value provision for
more able students. 

Key principle 2
Build in training
Training should be

included at every step for
the G&T coordinator and

other key people

Key principle 4
Involve parents/

carers and students
Parents/carers and
students should be

consulted frequently
throughout the process

Key principle 3
Network widely

Make the most of the local,
regional and national

networks to support your
work, and embrace your

local community

Complete your audit
Carry out an audit of your current provision

Complete your self-evaluation
If your work is already well established, carry out a more

thorough self-evaluation instead of an audit

Monitor & evaluate your work
Carry out monitoring and evaluation to judge the progress

and effectiveness of your work

Celebrate successes
Make the most of your achievements by promoting them as

widely as possible. Then review the cycle again to aim higher
still! 

Curricular & extra-curricular
innovations & enrichment

Effective teaching & learning
methods

Policy for more able students

Transition initiatives & 
feeder school liaison

Appropriate grouping &
timetabling

Identification of more able students

More able Exceptionally able

Dual exceptionality  Able underachievers

Use a wide range of data to identify your
school ‘cohort’ of more able students

Appoint your G&T coordinator
Put somebody in post to coordinate provision for more able
students, preferably as part of the senior management team

and supported by SMT/governors/other staff 

Devise & implement your plan
Devise a comprehensive development plan
that will help you achieve your vision for

more able students. Then implement it with
determination 
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personalisation budget. The cause could also be as

simple as your previous coordinator changing their

role or leaving the school and while they may have

provided an excellent provision at the time, if it was

entirely led by them and was not embedded across

the school it will not be easily sustainable. This is

without doubt the hardest challenge facing any

budding coordinator. All staff must have ownership

of the G&T policy and subscribe to the ethos of

recognising and celebrating high achievement; this

then needs to be strengthened by appropriate

professional development so that all staff understand

how to plan challenge into lessons and provide

enrichment/extension opportunities. There are lots

of ways of doing this, from whole-staff Inset days to

informal phase/subject department meetings;

attending and disseminating LA training;

weekly/monthly G&T ‘surgeries’ where you make

yourself available to colleagues interested in

developing their teaching strategies, identifying

useful materials or finding themselves exasperated

by a particularly able pupil!

Key principle 3: Network widely
Don’t feel you are alone in your new role. There is a

wider variety than ever before of government

sponsored help and information (see box) as well as

NACE (www.nace.co.uk). Your local authority will

have nominated personnel willing and able to

support your provision and able to share good

practice they have seen in other schools. If you are

a specialist school consider how school business

partners can support your work. In the Business

and Enterprise college where I worked, I engaged

local employers such as solicitors, interior

designers, journalists and doctors to mentor some

of our most able students and provide opportunities

for work shadowing. School governors too, can

provide support so find out whether there is a

governor linked to G&T provision.

Try to attend regional training events whenever

possible and consider going to a national

conference at least once a year to keep up to date

and in touch with the ‘bigger picture’. 

Key principle 4: Involve parents/carers
and students
Part of the audit or self-evaluation recommended

earlier should involve consideration of how parents

are kept informed and involved in the learning of

their able children. I have worked with a range of

parents from the very supportive to those whose

appreciation of their child’s potential is surprisingly

poor. Consider simple ideas such as a parents G&T

newsletter or perhaps a page in the school newsletter

dedicated to G&T matters. A word of caution though,

while celebrating able pupils’success, avoid

advertising G&T provision as an ‘exclusive club’.

A weekend study visit inviting able pupils across

year groups along with their siblings and parents is

often well received and provides an excellent

opportunity to discuss G&T provision in an informal

setting with engaged parents. I led a trip to an

exhibition at the National Science Museum and was

surprised by how well attended it was by families. 

Year 9 or Year 11 parents’ evenings for options

choices also offer opportunities for small informal

briefings to be offered to parents of G&T students,

specifically addressing issues such as extension

courses, AS study for KS4 pupils or Oxbridge

application procedures.

Involve parents in the identification of G&T

pupils: setting up a G&T information stand at Year

6 open evenings can work well for secondary

schools, and a parental referral form accompanying

admissions paperwork will often provide invaluable

information. In primary schools, there is usually

more frequent and informal contact with parents

and carers and simply taking note of a child’s

achievements out of school (music grades, karate

belts, swimming badges etc) can represent a step

forward in capturing a picture of the ‘whole child’. 

How to involve students themselves in G&T

provision is an important consideration when

setting out your vision and development plan. How

are students to be involved in discussions about

their potential? How are they to be engaged if they

are revealed to be underachieving according to

predictions, when they may perceive themselves as

doing ‘all right’ compared to their less able peers?

How can you give some of the potentially most

articulate students in your school a voice?

Celebrate success
If these suggestions describe much of the provision

already in your school, then celebrate your success

(see the description of a ‘Celebration Evening

described in the May issue of G&T Update).

Promote your achievements as widely as possible,

then review the cycle again. Keep abreast of new

developments and initiatives, take advantage of

CPD opportunities, talk to fellow G&T coordinators

and be on the lookout for new ideas and

possibilities at all times. 

www.teachingexpertise.com

Josephine Smith 

is a former gifted

and talented

coordinator and

currently deputy

headteacher at

Long Field School,

Leicestershire

Contact:

smithj22@

longfield.leics.

sch.uk 

DCSF

l coordination
l strategy
l communications
l international
l ministers and government

National Strategies

Working with LAs and
schools, all phases
l leading teachers training
and support
l quality standards
l guidance
l mainstreaming

YGT

Run by CfBT
l delivery contracts
l Learner Academy
(successor to NAGTY: for
learners aged four to 19 years)
l educator support
l communications spine

National G&T programme: 
the three main strands and their responsibilities
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